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Shauna McDonald: The topic for this call is Serving
All Youth: Strategies for Achieving Gender Equity in School-
to-Work Systems, with presenter Cindy Marano, who is the
State Organizing Director with Wider Opportunities for
Women.

Cindy Marano: Welcome everybody. Well, first of all,
it’s a speaker’s challenge to do a presentation like this with-
out being able to see your faces. My intention is to spend
about 20 to 25 minutes talking about some of the lessons
that Wider Opportunities for Women has learned in work-
ing to achieve gender equity in school-to-work and other
educational programs. Then I'd like to talk a little bit about
what some of the special issues are that we have seen in the
school-to-work system, what can be done about some of
them, and then give you some resources that we have made
available and also some other groups that might help you
really bring girls and equity into the school-to-work sys-
tems in your own states and communities.

The first thing that | want to say is, for those of you
who don't know of Wider Opportunities for Women, we
are a national women’s education and employment orga-
nization headquartered in Washington, DC We've been
trying to improve the delivery of services to women and
girls in educational systems, particularly the vocational edu-
cation and school-to-work systems, for a number of years.
We have a very distinct philosophy in our work. And that
is that we think that there are many creative and innova-
tive strategies that have been developed — both within the
school system and out in community-based organizations
— that really point the way to achieving gender equity in
school-to-work and other educational systems. Often there
are very creative teachers, very creative administrators, and
others in the community who really can help bring those
strategies into system-wide use.

We have spent a number of years, probably twenty,
trying to bring some of those strategies into systems, both
nationally and in particular states, in the school-to-work
process. We have particularly worked in our own District
of Columbia and in the state of Maine, and we've done
some work in lowa and a couple of other states. | think
what we have learned is that although the issues of gender

equity have some particular concerns, many of the issues
relate to serving all students.

We have — as an organization — both provided techni-
cal assistance to states and done some research in moni-
toring the school-to-work system. Sometimes we act as an
analyst, coming in and helping a state or a community
look at their particular system and try to find the barriers
and solutions along the way. We've done a lot of linking
with others, such as the gender equity coordinators in the
states, the National Transition Network, the National Tran-
sition Alliance for Youth with Disabilities, Jobs for the
Future, the National Counsel of La Rasa (phonetic), the
Center for Law and Education, and other organizations. |
think many of us have begun to understand that the strat-
egies that make a system really work for all students have a
lot in common with making that system work for young
women.

I will talk about some of the things we've learned that
connect serving young women and serving other special
needs populations, and then talk specifically about the les-
sons we've learned in focusing on gender equity. Firstly, |
think that whether we are talking about students with dis-
abilities or students of specific ethnicities or young women,
we've learned that outreach and recruitment needs to be
targeted, it needs to be welcoming, and it needs to be vi-
sual. And really in part that means we have to know that
students will see themselves in the materials about the
school-to-work system. For instance, that there are post-
ers and materials that make it clear that the school-to-work
system in that particular community is not just a system
that is focusing on young boys or on only white students
or only students without physical disabilities. And so this
is true with girls as well.

The second point that I think serving all students has
in common with serving girls is that there really has to be
acommitment to integrating all students into quality pro-
grams. What we've seen around the country often is that
girls have tended to be segregated in only a few of the
occupational programs, which are often lesser in quality
and have lesser outcomes in terms of wages and futures.
So, this commitment to integrating all students into the
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quality and top-notch programs is one of the things that
we have learned is critical.

Another issue is that we believe that planning for the
success of each student is a critical part of making the sys-
tem work. That means developing some individual plans
— helping a student look at what her future is going to be
— and keeping those plans with the student, wherever he
or she goes through their education. This is a key part of
the process; wherever she is or wherever the student of any
sort is, that plan goes with them.

I think another thing that is very critical is that the
system itself look at whether or not the students of any
kind of special need are achieving success. Often, we have
gone in to work with a particular school district and no-
body can really tell us much about how the young women
are doing. Is there any difference between the outcomes
for them and the outcomes for male students? Are they
only graduating in a certain number of occupational ar-
eas? One of the reasons that people have a hard time an-
swering that question is that they haven't looked at it in
that way. So, being conscious that there is a process for
assessing how that particular group of students are doing.

Any of the student groups that make up the all-stu-
dent arena really need to have appropriate supportive ser-
vices. For young women, this may be some particular career
counseling so that they have a broad spectrum of aware-
ness about what some of their opportunities might be. We
have teen parents in the system and they may need some
particular kinds of supportive services. And part of that
planning that | was talking about before, the developing
of an individualized plan, needs to include what the kind
of support services might be that that student would need.

A number of other issues again transcend the bound-
aries. Whether we are talking about gender equity or stu-
dents with disabilities or students who have special needs
with language or whatever, there needs to be a check-in
with the students themselves. There needs to be a chance
for students and their parents to comment on how the
system is responding to them, and a willingness to hear
from the voices of community experts or advocates about
how the system is doing for that particular group of stu-
dents.

Finally, I think that we've learned that teachers and
administrators in general really want to do a good job at
reaching all students, but often they need some kind of
ongoing technical assistance and more regular support to
really meet the challenge of serving all students.

Now, what are some of the particular issues that we've
seen in the school-to-work systems in the states that we've
worked in? I've mentioned already that we have seen a
great deal of segregation of girls in the system into very
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traditionally female courses. Sex segregation in the school-
to-work system — which we kind of think of as looking
most closely at the highest wage occupations in a commu-
nity and getting students to move from school to work in
the modern workforce of the moment — is in some ways
more dramatic than we would have expected. Even in the
traditional course work that young women may get into —
career areas like office technology, cosmetology, some of
the food service areas or even some of the health care fields
— what we've seen is a kind of focus in those areas on the
sort of less challenging jobs within those fields. An ex-
ample of this is in observing some health-related, school-
to-work programs in a couple of states. We have seen a
real focus on the most traditional and least challenging of
health fields in communities where there was a growing
health technology area or biotech. It’s been fascinating that
there has been very little consideration of the newer fields
that young women could enter, even in the traditional are-
nas, and particularly the ones that have the higher wages.
So, focusing on this desegregation process, and in the tra-
ditionally female areas focusing on the higher wage ends
of the spectrum, | think is something that we think is re-
ally a priority.

To get that kind of integration, requires a focus on
providing career information early, making that career in-
formation very clear in terms of providing a way for young
women to see themselves in the fields we are talking about.
That means the use of role models, it means the use of lots
of exploration. We have seen very good examples of pro-
grams in the school-to-work system where there were ca-
reer exploration activities that took young women out into
the field or that had role models, who were women and
men in the occupations that tended to be traditional for
the other sex, in talking about their work, getting young
women and men out into the workplace where they could
see a more sex integrated workplace than perhaps their
schools were. All of that exposure, we think, is extremely
important.

Another thing that we have seen is that teachers and
administrators themselves often have fairly sex segregated
notions of what the fields are. That, in fact, often the work-
place is less sex segregated than the teacher and adminis-
trators themselves have seen, and so getting teachers and
administrators out into the workplace in the areas where
sex integration is important has been a strategy and a way
to make sure that they have a chance to really do a better
job of educating the students themselves.

Clearly, another issue that is a gender issue in the
school-to-work system is dealing with sexual harassment,
whether we are talking about sexual harassment of stu-
dents by teachers or staff or by other students. An impor-
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tant part of the school-to-work system is making sure that
the school-to-work programs are free of sexual harassment
and preventing that to the extent possible.

Then the final thing is the reality that we have many
teen parents who are students, but particularly teen moms,
and making sure that they have access to school-to-work
programs and then the appropriate supportive services to
be able to stay in those programs.

Now, what can we do about some of the things that
I've just described? | think one of the things that we've
learned that’s so critical in this process is to do an analysis
of how a particular school district or school program is
doing. Doing an analysis of how the program is, in fact,
serving young women is a key part of the process. We rec-
ommend that a school district or a state should use either
an outsider — and | don't mean by that necessarily some
national expert, but someone who can help bring fresh
eyes into the process of looking at how the system is oper-
ating — or if not an outsider, because of resource issues,
than an inside team of people who represent the system
with some expertise on the issue of gender equity. Perhaps
that team could be put together by the state’s gender eg-
uity coordinator or that person might serve on the team.

In any case, taking a look at how a particular district
or a school-to-work program is functioning and what the
barriers are in making a program receptive and open to
young women is the first step. We think it’s very useful for
that kind of analysis to come up with a formal report, and
that the report really talks about the barriers that have been
identified. The report could include the responses of stu-
dents, parents, teachers and administrators, but | think
that creating a formal report on the subject really helps
build accountability for making change.

We have found that once that kind of a report is put
in place, it's possible then to generate some action items to
identify some of the barriers that were found and to move
carefully through, barrier by barrier, making the differ-
ence one at a time. One of the things that we've discov-
ered as we've done this work around the country is that
often when we are trying to work in a particular district,
people in the school-to-work program will say, “We really
can't do anything about this because we find that the
schools that are sending people into the school-to-work
program arent really providing the right kind of counsel-
ing for the students,” or “We can't really do anything about
this because we don't have parent support.” Well, the truth
of the matter is that in fixing the problem of gender eg-
uity, you can start anywhere. You can start with working
with the parents, working with the schools that are send-
ing students, or with making the program itself more ac-
ceptable and receptive to girls themselves. Any one of those

barriers is one that you could take on and solve.

We think that it’s really important to understand that
this isn't one of those things that you solve by having a
one-day workshop and think that it’s taken care of. It has
to be the kind of process in which the district, or adminis-
trator of a district, continues to assess how you are doing,
whether integration of girls into what has been nontradi-
tional programs is progressing or going backwards, whether
the students seem to be succeeding. All of these things
have to be done on an ongoing basis.

Now, that sort of leads me to resources, because | think
one of the things that we've found as we've gone around
the country is that there are lots of resources in the area of
gender equity and that teachers and administrators fre-
quently don’t know how to access them.

We at Wider Opportunities for Women are one point
of resource. We are available and have a trained team of
consultants to do analyses of school districts or states, to
help people look at how they are doing. We also are avail-
able to do things like teacher trainings and in-service work
with a community or with a state. We also have a number
of documents that can be of some help. We've developed
in collaboration with the National Transition Network
some benchmarks that can be used for finding out how a
particular school district or state is doing with regard to
gender, race, ethnicity, and working with youth with dis-
abilities. We have a lot of videos and guides that are avail-
able to help present nontraditional occupations to young
women and men, and we think that that is often a way to
help young people picture themselves working in other
kinds of fields. We've also developed some assessment tools
to help young women consider nontraditional occupations,
and | think what I'd like to do is give you a contact person
at WOW and her address, telephone number and fax num-
ber and then give you some other resources as well. The
person at WOW that you would contact to find out more
about the services that we have available is Mary Sandy
(phonetic), she’s the Deputy Director for National Pro-
grams at (202) 638-3143, and her fax number is (202)
638-4885.

Another resource is Girls Count, an organization in
Denver, Colorado. The program coordinator there is Jonlyn
Wissen (phonetic) and they have been developing a won-
derful guide called “Making Girls Count in School-to-
Work Programs,” which will be published in March. They
have also developed some curriculum guides for teachers
and educators to use with working with young girls in
assessing their futures and making career plans. That docu-
ment is called “Focus On Your Future.”

Another resource is the National Women’s Law Cen-
ter and the contact person there is Verna Williams (pho-
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netic). They have also developed some materials for school-
to-work programs and have done both speaking and analy-
sis work on girls in school-to-work programs. They are at
11 DuPont Circle in Washington, DC at (202) 588-5180.

And finally, the Institute for Women in Trades, Tech-
nology and Science, which is at 3010 Wisconsin Avenue
Northwest in Washington, DC, 20016. The contact per-
son there is Donna Milgram (phonetic) and her phone
number is (202) 686-7275.

All of these organizations are available to do some con-
sulting in school-to-work programs. Many of them, in ad-
dition to WOW, have materials that can be of use and |
think can really be of great help. But most accessible to
every one of you are the sex equity or gender equity coor-
dinators in the vocational education systems in your states.
Often they have put together resource libraries that can be
of help and have done both teacher training and worked
in the school-to-work systems themselves. | think they can
often be of great help to a system trying to increase gender
equity.

We are frequently asked by programs which are trying
hard to recruit young women and already have a set of
primarily male teachers and the students at the moment
are primarily male, “How do they begin to make young
women think that this is a place for them?” There are a
couple of things that we particularly recommend.

One is that in a program like that it is really impor-
tant to identify role models — women who are working
in the field — and to bring those role models into the ca-
reer days or career information sessions that are done with
young women and their parents about the school-to-work
programs so that it’s very clear that there are women who
are succeeding in the fields that we are talking about.

Another thing that we've found to be very useful is to
then set up some kind of mentoring for young women
who are considering entering that field or going into that
program so that they have a chance while they are trying
to make the decision to have somebody to talk to who is
female about the kinds of work that they might go into if
they followed into that school-to-work program.

Finally, another issue that has come up a lot is... I've
had a number of school-to-work folks tell me that when
they went to try to create workplace settings for some of
the women who are in their programs that the employers
have tended to put those young women into more sex ste-
reotypical placements. That has really been a problem for
them. | think we've worked with a number of programs to
help them present to employers the kinds of placements
that they are really looking for their young women and to
try to help the employers make the placement work bet-
ter. We had a very interesting thing happen in a particular
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area of Maine where a school-to-work employer coordina-
tor said that he was in a nontraditional field, and when he
had trained to work in his field, he had had about a third
women in his class. When he went to seek students from
the school-to-work program to work in his worksite, he
was absolutely surprised that there were no girls in the
program. He specifically said that he had volunteered to
try to talk to young women in that particular school about
moving into that field and why it was such a good one for
young women. So, | think it’s really important to realize
that employers can help take the lead in this process, and
need to be persuaded.

Shauna McDonald: Does anybody have any com-
ment to that or questions or any experiences with regard
to school-to-work and gender equity issues?

Participant: Cindy, this is Barb Schuler (phonetic)
from Wisconsin. | was going to ask about one of the points
you brought up earlier. You mentioned that you are find-
ing a great many young women are in the lower paying
end of very traditional fields for them. Do you have any
idea or specifics on what’s causing that? I'm guessing, as
you mentioned, it might be that the staff is aware of other
options, but once you get down to the workplace some-
thing else is happening, because they are not becoming
aware of those at that point. So, do you have some thoughts
on what we might do to address that?

Cindy Marano: Well, one of the things that | realized
pretty quickly as I began to interview teachers in the more
traditional fields was that lots of times they structured their
curriculum around the occupations that they knew best.
So, yes, | think it is really critical to invest in teachers re-
ally getting out and having some experiences in the newer
fields that are a part of their own particular occupational
area.

The other thing that teachers have told me is that they
have been working and doing field placements or worksite
placements in their fields for, in some cases, quite a long
time. They have a whole set of people that they have worked
with in the past that they know, and it’s easiest for them to
continue to make their placements in those same fields.

So, | think another thing that we have to realize is
that creating worksite experiences takes time, and that we
need to make sure that teachers are continuing to develop
new kinds of placements and not just using the same ones
on a regular basis. It was interesting because | am particu-
larly thinking of some teachers in the health area. They
continued to place students in the same departments of
hospitals on an ongoing basis rather than looking at some
of the other departments within that hospital that might
be possible. As an administrator or as somebody on a team
who is looking at the way in which a school-to-work sys-
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tem was serving young women, | would want to look at
the types of worksite placements and whether, in fact, they
represent where the growth occupations are in that com-
munity or not.

Participant (Barb Schuler - Wisconsin): Thank you.

Cindy Marano: Sure. Do we have some other ques-
tions? Anybody have a problem or a struggle that they've
had in the past that they would like to have some feedback
or ideas on?

Participant: Hi. This is Dan Fletcher (phonetic) in
Wiashington. One of my biggest stumbling blocks is rais-
ing the self-esteem of these girls to get them to apply for
these type of jobs. Are there any resources, videos, things
like that, that I can use out there and where can | find
those?

Cindy Marano: Sure. The first thing is if you are talk-
ing about videos that are about women and girls in more
nontraditional occupations, Wider Opportunities for
Women has a whole set of materials that you can order, as
well as some videos themselves. We have a video that’s called
“Getting the Job Done” that introduces women and girls
to seven nontraditional occupational areas. We also have a
video that looks at nontraditional occupations in a more
rural area, that's called “Consider a Non-Traditional Job.”
Both of these videos, by the way, have guides that can be
used by teachers with ideas for how to create discussion in
classes and how to work with young women.

Another thing that might be of some interest to you is
that we've developed a kind of assessment tool that asks
both girls and women about things that they've commonly
done that can be translated into nontraditional occupa-
tions. | think one of things that often happens is that girls
think that they just don't have what it takes to succeed in
a nontraditional job, so this assessment tool is one that
rather than screen people out, tends to screen people in.
It's really focused on your interests and transferable things
that you might have done in the past, from hobbies or
interests that you might have. And, actually, that assess-
ment tool is readily available through WOW. I think we've
done a version that even makes it accessible to people who
have reading and math skills below the sixth grade level.

You raised the issue of self-esteem. I think that trying
to provide supports, whether those are support groups or
whether they are mentors, is a really critical part of build-
ing self-esteem and helping a young woman make a more
nontraditional choice. So, there are a number of sex eg-
uity coordinators or gender equity coordinators in the
country who have developed lists of women who work in
nontraditional fields who can be contacted by teachers who
want to use role models or by students themselves. | know
that many gender equity coordinators have done that kind

of work and you might find that kind of similar list in
your state.

Shauna McDonald: | have a question, Cindy. It was
something that | had observed in doing state visits is the
peer pressure among students as to acceptable jobs. | re-
member specifically talking with an instructor of auto me-
chanics, and he said that he did have one girl, but she got
teased so much that she finally dropped out of the class.

Cindy Marano: | think that's a pretty common prob-
lem, and | think that one of the things that needs to hap-
pen is that the teachers in school-to-work programs who
find themselves with a single girl student really need to
have some support in the kinds of things that they can do
to help that young woman stay. Providing role models is
really key, but I think the teacher needs to take a lead role
in making sure that young women don't get harassed out
of a program like that one. | know that that particular
teacher and many other teachers who are in the same boat
around the country really feel like they don't have the re-
sources that they need to help that young woman. Then
what they're teaching includes stories of successful women,
really modeling with the young woman student that she
can succeed, and making sure that the young men get the
message is a key part of really making that work more suc-
cessfully.

Shauna McDonald: One of the points that you
brought up was in terms of visibility. That makes me think
the materials that we use to promote school-to-work, as
well as all different kinds of things within schools. We need
to be conscious of representing women in nontraditional
roles, as well as folks with disabilities, things that incorpo-
rate all different types of images.

Cindy Marano: | think that's really right, and again,
many of the states which have developed pictures and post-
ers are using gender equity dollars that are readily avail-
able to teachers and administrators. So you see that
classrooms have pictures of girls doing nontraditional work,
and the school itself has pictures of both boy and girl stu-
dents in their program fliers.

I remember working in a particular school district that
was really working hard at trying to introduce girls to non-
traditional occupations, and they had prepared a really
wonderful summer school orientation for both boys and
girls to a wide variety of jobs. And the flier that they sent
out had only boys’ pictures and nobody even noticed it. It
was such a usual process, that here they were, getting ready
to publish that flier with the best intentions in the world
and nobody saw that there were just boys’ pictures.

In conclusion, | think we have seen wonderful ex-
amples of school-to-work programs that are integrating
girls broadly throughout the occupational spectrum. We've

5



NTA Teleconference Transcript / February 11, 1998

seen teachers doing incredibly creative and interesting
things to make sure that all their students, boys and girls,
are looking at the highest wage and best jobs. We know
that it’s really possible to do this well. We know that there
are resources out there, both material resources and people
who can help. If you are in a school system where you feel
like the process just isn't working very well for young
women, call one of the resources and get some of the ma-
terials, because it really can make a big difference.

Shauna McDonald: Great. Well, | want to thank you
very much, Cindy, for taking the time to do this with us. |
also want to thank the participants for being on this call.
If youd like more information, you can give me a call at
(612) 626-8155. Thank you.
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