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I am a person first.

Iam not a disability and | am not an eternal child.

| can make my own decisions.
Parents and professionals should not decide where and how | live; | should.
I'should be listened to and allowed to make mistakes.

I am equal to all other people.
We as self-advocates must help those who have higher support needs so that their decisions can be
understood and respected.

I do not believe in stereotypes that say that people with disabilities are less than fully human.

| deserve to be treated as an equal in my community. | believe in self-

empowerment.

Supports should empower me to make my own decisions, regardless of the degree of my disability.

I'should be allowed to take risks.

It should be up to me to ask for help from those whom | trust.

I'should have equal opportunities without regard to race, gender, culture or sexual identity.

I must be able to live and learn together with others. | must not be labeled.

I must be able to participate fully in my community'

Segregation is not acceptable.

I have aright to be recognized as the person | am.

Any true understanding of who | am will include knowledge of disability, but | must never be
identified as a disability label.

Institutions are bad for people.

Institutions destroy everything that makes life worth living.

We must close down every institution and liberate every one of our sisters and brothers who are
wasting away.

We hold these truths to be self-evident and it seems like common
sense to me.
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1. The Importance of Self Advocacy. -
2. Start the Transition Process Early. *
3. Graduation From High School_ Me

(Free and Appropriate Public Education)
4. Fostering Independence/Maintaining student dignity. (/

5. Understanding the Provisions for Transition in IDEIA 2004*
Legislation, and the Rights and Responsibilities of ADA and
Section 504 (*Including SOP 8 Summary of Performance)

6. The importance of a Student Centered I.E.P and the need
for student and parent participation .

7. The importance of Work Experiences (Job Shadowing,
Volunteering, Work Experiences)

8. The Importance of Life - Skills Training $/é

9. The Transfer of Rights (Age of Majority)*

10.What Resources are Available, Where to Find Them and
When to Start Looking for them
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NATIONAL LONGITUDINAL
TRANSITION STUDY

About two- thirds of postsecondary students with disabilities receive no
accommodations from their schools, primarily because their schools are
unaware of their disabilities . About half of postsecondary students

with disabilities reported that they do not consider themselves to have

a disability, and another 7% acknowledged a disability but have not

informed their schools of it. Only 40% of postsecondary students with
disabilities have informed their schools of their disabilities. Thus, the

35% who receive accommodations are 88% of those whose schools are
aware of their disabilities.

Only 4% of working youth with disabilities receive accommodations for
their disabilities, largely because most youth have employers who are
unaware of their disabilities

Executive summary of Wagner, M., Newman, L., Cameto, R., Garza, N., & Levine, P. (2005) NLTS2
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The Good New

AThe number of students with disabilities enrolling in
post- secondary education programs continues to increase.

ABetween 55 & 70% of students with disabilities anticipate
going to college.

AsStudents with disabilities who graduate from college exhibit
similar employment rates and annual salaries compared to

their counterparts without disabilities. (Madus, 2006; National Center
for Educational Statistics 2000)

The Not so Good News!

In spite of the more than 50% of students who want to
go to college, NLTS2 reported that one year following
graduation only

A30 % of students had taken college courses

A18% of students were currently enrolled
(compared to 40% of theirnon - disabled peers)

OMored Not so Go

A In spite of the increasing numbers of students with
disabilities enrolling in post secondary education,
students are experiencing limited success, and exiting
college without completing their program

£Only 25% of students with disabilities received an
associate degree after five years at a community

college
(Burgstahler , Crawford, & Acosta (2001)
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Why Are Students ?r; f)‘\

Dropping Out of A=
College? & \\\\ <
O

A Lack of self - advocacy skills?
A Lack of time management/organizational skills?
A Lack of learning and study strategies?

A Student was provided too many accommodations or
supports in school or at home?

Goingjto)

/ A resource for teens with disabilities

http:/iwww.going - to- college.org/

My Place Campus Life Bl
Lear how to use your prstio sxpectn College
strengths, leaming style college and what — .
S S professors will expect eam what you can do
for college. from you. Tips for good now to prepare for and
: grades, accommodations apply to college.

and using technology

S@ﬂf AdvocaC

Disability does not mean preference, it does relate to service needs.

All students have the opportunity to pass or fail. ,‘
ADA and 504 are Civil Rights Law (non - discrimination) *
IDEA is funding for FAPE.

Higher Education must provide access and appropriate accommodations.

Higher Education assumes that students have met the requirements

SO @ s ® e

Diagnosis does not equate to disability. You must show that it impacts one
or more life functions and educational performance. Life functions would
include: Independence, initiation and follow through.

8.  The student needs current documentation relating to the impact of the
disability.
9. The L.E.Pis a plan, not documentation of the disability.

10. Higher Education will be requesting most recent evaluations/assessment.
1ts should be during the Senior year.

11. Students need to know their strengths and weaknesses and what they
want. Not what the parents want.

12. Be sure to check EXIT requirements for graduation from higher
education.
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Services are delivered to the student

The student must seek out services. Differences Between
The case manager and/or parent act as advocate High School and College Requirements

The student acts as their own advocate
There is reqular contact and meetings with parents.

There is no parent contact with oulighBehook «dGolleges permissi
The studentds time is usually structur

others.

The student manages their own time .

Homework may involve 1 - 2 hours per day.
Rule of thumb: 2 hours of studying for each hour of class

Teachers often check completed homework.

Professors may not always check homework, but they will assume that the student can perform the same tasks ontest.

Teachers remind a student of incomplete work.

Professors may not remind a student of incomplete assignments

Teachers approach studentbs if they believe they need assi

Professors are usually open and helpful, but often expect the student to initiate contact for assistance

Teachers often take time to remind students of due dates

Professors expect students to read and follow course syllabus for course requirements, assignments and due dates .
Tests are often frequent and cover small amounts of material.
Testing may be infrequent and cover large amounts of material. Some courses may have 3 or 3tests per  semester.

Mastery is usually seen as the ability to reproduce what was taught in the way it was presented.

Mastery is often seen as the ability to apply what you have leamed to a new situation.

A Workbook for Youth with
Disabilities

Designed for youth and adults
working with them to learn about
disability disclosure. This workbook
helps young people make informed

DISABILITY decﬁsigns agbgut \?/hether or not to
DISCLOSURE N PP

n . disclose their disability and
understand how that decision may
impact their education,
employment, and social lives. Based
on the premise that disclosure is a
very personal decision, the
Workbook helps young people think
about and practice disclosing their
disability

http:/mww.ncwd - youth.info/resources_&_Publications/411.html

ASKING FOR DIRECTIONS
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Traarsition
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<RANSITION

A safe place to practice adult skills!

AGetting to know your strengths and your disability
Adentifying and learning to use accommodations
AViaking phone calls & Asking for help
Arransportation/Driving

FScheduling appointments

ASelective Service Registration

AUsing directories and other information resources

ALearning how to use Assistive Technology devices
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